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American History in Depth ♦ Section Two ♦ Week 1 ♦ Schedule

Core 100 Week 1 Schedule

Key:         o Check off when complete         N See Notes following Schedule          Map Assignment         d Timeline Suggestion

HOW TO READ THE SCHEDULE PAGES

ADDITIONAL SPACE: 
to write extra assignments, 

activities, or notes.

The  symbol indicates you will 
fi nd a map assignment in the 
corresponding study guide.The N symbol means 

there is a note in 
the “Notes” section 

immediately behind 
the schedule page.

Use the o symbol to 
check off  assignments 
as you complete them.

OPTIONAL WORK: 
to be used 
if desired.

The d symbol indicates there 
is a timeline suggestion. 

SYMBOL KEY

Bible
Bible Study Sampler N pp. 7, 9 p. 10 p. 11 p. 12 p. 13

Why Pray? Day 1, p. 26 Day 2 Day 3 Day 4 Day 5

Memorization Our first memorization/public speaking passage is Psalm 139. It will be due on Week 12 as a public 
speaking presentation to a live audience. Read Psalm 139 five times this week—once each day; memo-
rize vv. 1 & 2. Do you know the meanings of all the words in the passage as a whole? Do you understand 
what the passage as a whole is about?

History, Geography & Biographies  N1

A History of US, Book 1 
(3rd, revised 3rd, & 4th 
editions)

chaps. 1–3 chaps. 4–5
 o 

chaps. 6–8
d o  o

chaps. 9–10
 o

chaps. 11–12

Before Columbus Intro and chap. 1
d o  o

chap. 2
 o

chaps. 3–4
d o  o

chap. 5
d o  o

chap. 6
d o  o

Current Events� N2 Days 1–5: See instructions in the notes on the next page.
Seventh Grade: Two reports; at least one of international concern.
Eighth & Ninth Grade: Three reports; at least two of international concern.

Literature 1

Peace Child chaps. 1–2
 o

chaps. 3–4 chap. 5
d o  o

chaps. 6–7 chaps. 8–9

A Treasury of Poetry for 
Young People

pp. 9–13 p. 14 p. 15 pp. 16-17

Language Arts
Creative Expression� N3 Literary Analysis 

Overview &  
Two Perspectives

N

Spelling� N2

Alternative Spelling� N2 Pretest o Write o Write o Sentences o Posttest o

Optional: Wordly Wise 
3000 Book 8

Exercise 1A Exercise 1B Exercise 1C

Other Notes

1.  Study Guide: Additional instructional information for each book is located in the corresponding subject’s Study Guide: History, Geography &  
Biographies and Literature Study Guide sections are ordered alphabetically by book title.
2.  The N symbol means there is a note for this book in the Notes section immediately following the schedule page.
3.  Please look for your Creative Expression assignment in the Notes section immediately following the schedule page.

Date:� Day 1� 1 Day 2� 2 Day 3� 3 Day 4� 4 Day 5� 5
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2 ♦ Week 1 ♦ Section Two ♦ American History in Depth

Bible
Bible Study Sampler

Angela posted this question about the Bible Study Sam-
pler in Core 100 on our Forums:

We are working on Core 100 and are using the Bible 
Study Sampler. We did Week 6 day 2 this week and 
were quite confused. The verses and questions did 
not seem to fit with each other.

John’s response:
I think Sarita and I wanted, through this book, to dem-

onstrate that, even if certain basic sets of questions were 
not always perfectly compatible with a specific passage, 
one can profitably read the Bible with a few very basic 
questions in mind. I think we wanted to help students 
establish that kind of habit of thought: “How can I suck the 
marrow out of this text?” — The questions we provide (we 
hope) may serve as a useful set of tools toward that end.

What I mean:
Proverbs 6:16–19 (p. 20) deserves answers along the 

following lines:

•	 What analogies does this proverb use? (none. At least 
not that I can see)

•	 What attitude or action does this text praise? (it 
doesn’t)

•	 What benefit does this proverb promise to us if we 
follow its advice? (I don’t see any promises, exactly. 
However, I think it is implied that God will be happy if we 
avoid the kinds of behaviors mentioned)

•	 What attitudes or actions does this text condemn? 
(haughtiness; lying; murder—or, at least, harm to people 
who are innocent; scheming to do wickedness; a heart 
attitude that desires to do evil; false speech; any behav-
ior that creates discord unnecessarily)

•	 What curse are we promised if we fail to heed its com-
mands? (I’m not convinced there is a direct command. 
However … God says he hates these activities and they 
are an abomination to him)

•	 The message of this proverb is… . (there are some ba-
sic behaviors God wants us to avoid almost “at all costs”)

— I think it is pretty obvious that the answers to the first 
three questions and, even, the fifth one, are not very “satis-
fying” on their own. But they are legitimate answers!

Along similar lines, then,
Exodus 16:22–30 (p. 35). We were asked whether, 

perhaps, we really meant Exodus 16:15–30. Answer: No. 
We really meant Exodus 16:22–30. However, (I want to say, 
“of course”) when needs to read the context! And verses 
15–21 are definitely part of the context! Verses 22–30 
don’t really make sense without verses 15–21. In fact, 
verses 15–21 don’t really make sense without verses 13–14 

which are part of the same paragraph of which verses 
15–21 make up the largest portion.

Having said that, let me note that legitimate answers 
to the questions for Exodus 16:20–30 on page 35 (as for 
similar pages throughout the book) may include a bit of 
“protest” on the part of students and parents who try to 
answer them. I mean, they will probably want to do some-
what similarly to how I answered some of the questions 
related to Proverbs 6, above:

•	 Rewrite each law in your own words. (more or less: 
“Keep a Sabbath day each week. Six days you shall labor 
and the seventh you shall rest”)

•	 What promise does God give for obedience? (I think 
more implicit than explicit: “I will provide all your needs 
in six days’ worth of work. You can trust Me to meet your 
needs in six days if you will honor Me by resting on the 
seventh”)

•	 What punishment does God promise for disobedi-
ence? (more or less: “If you won’t trust Me for the seventh 
day by doing all your work in six days each week, you’ll 
find that your labors on the seventh day are fruitless.” — 
Again, this is probably more implicit than explicit)

•	 What rationale does God give for each command-
ment? (I’m not sure. How about, simply: “This is a gift! 
Take it! Enjoy it!” Or, how about what Jesus said: “Man is 
not for the Sabbath, but the Sabbath is for man”)

•	 What law do you need to take more seriously? 
(Answers will vary. Comment from John: I hope that 
students will examine their own hearts and lives with 
respect to Sabbath-keeping. But in the midst of this kind 
of self-examination, I think I am hoping that students 
also will consider what role biblical law might legiti-
mately play in their lives. Perhaps, if it is “mere” legalism, 
then they need to stay away from the law. On the other 
hand, if they can view the law—as I learned while I was 
in high school, by reading a book titled 10 Great Free-
doms—that God’s laws are a gift, very much, to grant 
us freedom [“I give you a minimum of 52 days a year of 
vacation! Take them!”] … then perhaps they really can 
embrace the laws… .)

You won’t always find that every question will elicit 
an answer that bowls you over with new and profitable 
insight. On the other hand, like the proverbial Swiss Army 
knife, we hope you will find that the questions in this Bible 
Study Sampler become comfortable and familiar tools for 
your daily use in Bible reading. The owner of the Swiss 
Army knife doesn’t use every blade for every project. So, 
similarly, you won’t use every question for every passage 
of Scripture. But you will always find at least one or two 
questions that yield profitable results.

May the time you spend reading the Bible, seeking the 
answers to the questions in the Bible Study Sampler, and 
using these tools allow you to have confidence in your 
ability to read and understand God’s Word.
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American History in Depth ♦ Section Two ♦ Week 1 ♦ 3

Study Guides
Additional instructional information for each book is 

located in the corresponding subject’s Study Guide: His-
tory and Literature Study sections ordered alphabetically 
by book title.

History
Timeline Instructions

You should either use the timeline sold by Sonlight 
Curriculum, or make a timeline for the wall of your room 
using 8½” x 11” paper (taped sideways, end to end), one 
inch for every 100 years or so.

Timelines are helpful because not every book we read 
will be in chronological order. When we read them and 
mark dates on our timeline, we are better able to under-
stand how events fit together: which things occurred at 
the same time; which things came first, and which things 
came later.

Use color markers, pens and pencils and write on the 
timeline the names and dates of significant events, per-
sons, etc. Maintain this discipline throughout the year.

Besides identifying dates and time periods for each 
person or event listed, please also be able to identify the 
significance of these people and events.

Markable Map
Throughout the year, we will provide Markable Map 

suggestions (with this icon ) from your assigned reading 
in your History books and Literature. These suggestions 
will be provided weekly in your History and Literature 
Study Guides. Use your map to indicate the places you 
are studying. Mark them with a washable pen. We recom-
mend Vis-a-Vis® pens.

Current Events
We believe students need to learn that world affairs—

matters of social, political, economic, and cultural con-
cern—are appropriate for their interest: they should be 
informed about these matters, and they ought to be form-
ing biblically-appropriate opinions about them. As citizens 
of God’s Kingdom, they are called upon to be gracious 
(and, therefore, informed) ambassadors to the peoples 
and kingdoms of this world.

The “textbook” for your study of current events should 
be articles found in current newspapers and magazines.1

1.  Many people wonder what magazines or newspapers we might sug-
gest that could provide a broader, more well-rounded perspective on 
current events than those to which they are currently subscribing. See 

100 years Tape

Beginning in seventh grade, we believe students ought 
to begin to add a statement of their own position on 
the issues of the day and to explain why they believe 
and feel as they do. Once each week, by Day 5, students 
must report on some matter of significant local, regional, 
national, or international concern that they have read 
about during the previous week. They must state who the 
protagonists are in the case and what makes the matter 
significant. What are the potential effects of the matter 
turning out one way or another? What are the two (or 
more) sides arguing about (issues as well as side issues)? 
In seventh grade, students should make two such reports 
each week. In eighth and ninth grades, they should make 
three reports.

Note to Student or Parent: Though you may make 
these written assignments, it is not our expectation that 
you or your child will be required to write these reports. 
We have always simply required oral presentations… .

How to “Teach” Current Events
I must confess: I had not thought to require any current 

events reports from Amy, our eldest, before she entered 
eighth grade. In eighth grade, however, I told her what 
I wanted: three reports per week, two of international 
significance, and one of broad or narrow significance as 
she saw fit.

I was appalled with her response.
For ten weeks we seemed to play a cat-and-mouse 

game of her telling me about such things as a murder 
that had been reported in our local newspaper or the 
final score of some major sporting event. If I pushed her, 
she would describe something of interest she had read in 
Focus on the Family Citizen magazine or some mild human 
interest story from Reader’s Digest. But when it came to 
matters of international significance—the war in the Bal-
kans, civil unrest in India, the progress of affairs in South 
Africa, Kuwait, Somalia, the former Soviet Union—she 
would conveniently “forget” the assignment (“Oh. I haven’t 
read one recently … “) or fail to have an adequate source 
(“But we only get the newspaper on the weekends, and 
…”) or… .

Finally I told her, “Amy, I don’t care how you do it—I’m 
willing, even, to read the article with you, but you  
must give me a report concerning something of interna-
tional significance.”

With great reluctance she agreed to let me read an arti-
cle to her. She would then summarize what we had read.

As I began to read this first article about something of 
significance to people in another country (South Africa), 
I soon realized why Amy had so steadfastly refused to 
read such articles or give me reports about international 
events. In that one article, there were at least 10 or 15 
names and events about which Amy knew nothing. 
“Apartheid” was mentioned; Nelson Mandela and the 
African National Congress (ANC) figured prominently; 
Mandela’s wife, Winnie, received a passing mention 

Appendix 1 (Section Three: Appendices in this guide) for a brief listing.



©
2012  by Sonlight Curriculum

, Ltd. A
ll rights reserved.

4 ♦ Week 1 ♦ Section Two ♦ American History in Depth

(though not by name); Mangosuthu Buthelezi and the 
Zulu-dominated Inkatha Freedom Party were part of the 
article; so was South Africa’s president at the time, F. W. 
deKlerk.

As I read, it became clear to me that Amy knew virtu-
ally nothing about any of these names, groups, concepts, 
or practices. How could she possibly read the article with 
understanding? She couldn’t. It seemed as if every other 
word throughout the article referred to something about 
which she knew nothing.

Think about it. Do your children recognize the name 
Charles de Gaulle? How about François Mitterrand? 
Tienanmen Square? European Economic Union? Does he 
know the significance of the year 2002 to Europe? Does 
he know about EMU? Does he know what the yen is? Does 
he understand the meaning of “balance of payments” or 
Gross Domestic Product? How about the significance of 
those terms?

If your children are unfamiliar with such names, dates, 
events, and terms, is he likely to enjoy reading interna-
tional news? I would guess not.

Before we started, I thought Amy and I could whip 
through that first article on South Africa. It was only one 
regular-sized magazine page long. But it took us close to 
40 minutes to read that page: there was that much back-
ground information I needed to give her!

After that first experience, Amy and I maintained a 
similar practice: we browsed through a current news 
magazine (my favorite is The Economist because of its 
depth and breadth of coverage as well as its amazing use 
of the English language); we chose an appropriate-looking 
article, then started reading. I read the article out loud … 
to Amy, my eighth grader. (I make a point of Amy’s age 
and the fact that I read because I think there ought to be 
no shame in this. If our sons or daughters need our help—
and Amy clearly needed mine—then we ought to give it 
to them. By helping them now, we reduce the need for us 
to help them later [at a time when it may be even more 
embarrassing to offer such aid].)

As I read, I often asked Amy whether she understood 
what the author was talking about. (Sadly, often, she did 
not.) If I came across an uncommon or unfamiliar term, I 
explained it. I tried to give her whatever historical, cultural, 
and other background I could as well as to talk about what 
appeared to me to be parallel situations with which she 
might have been familiar from her studies of history or 
other cultures.

This “reading” process was rather slow, but it enabled 
Amy to understand what she would have otherwise never 
understood, it gave her a wealth of information she would 
otherwise know nothing about, and—praise God—from 
my perspective, it enabled me to pass on to my daughter 
a perspective on the world and world events that no one 
else could possibly give her… .

After we finished reading, I had Amy try to summarize 
what we read/what she had heard.

Occasionally, toward the end of the year, Amy came to 
me with an article she had already read. She then summa-
rized the story.

Personally, I have found that the best time to hold cur-
rent event discussions is either over the dinner table or, for 
older students, during our daily student-teacher time.

There is no reason you must follow our example; this is 
simply what I (or we) have found helpful for our family and 
in our schedule.

A Rationale for Studying Current Events
Why study current events? There are many reasons. One 

is to help children become familiar with the names and 
events that are in the news. When kids become familiar 
with these names and events, they are better able in the  
future to read articles about the same people or the same 
or related events.

“Great,” says your children. “Just what I need. An assign-
ment to read the newspaper so I can read the newspaper 
in the future!”

That’s right!
“But why do I need to know about Europe and 2002? 

What do I care about the GATT?” —These are the kinds of 
questions my daughter asked me when we began requir-
ing current events reports from her. “Look,” she said, “the 
news about President Clinton and about the murder that 
took place yesterday down in Denver, or the fact that the 
Rockies won: that’s interesting. But this other stuff … !”

Perhaps we could extend this reasoning. Who cares that 
a murder took place in Denver (or wherever)? Or what 
does it matter that a certain baseball (football, basketball, 
or other) team won a game? Who cares about anything? 
Why should we be concerned about anything besides our 
local community … or our own family, for that matter? 
These are fair questions.

Before answering them directly, I want to acknowledge 
that it is at least theoretically possible to become over-
informed. I can imagine there are a few people in this 
world who spend so much time listening to the news and 
“being informed” that they never have time to do any-
thing useful.

But most of us are in another position. We are neither 
informed nor are we engaged in so many useful activi-
ties that we cannot possibly afford the time to become 
informed. We are simply selfish. We prefer to be enter-
tained rather than to be informed and to act on what 
we know.

God hasn’t placed us in this world for the purpose of 
being entertained. God has placed us here to act as His 
ambassadors of light in “a crooked and perverse genera-
tion.” He wants us to bring every people group and every 
area of life under His control.

Now, none of us can possibly do this job by ourselves. 
This is something God has given all of us to do together. In 
other words, we need each other.

In turn, this means that, on the one hand, none of us 
needs to know about everything that happens in the 
world: God knows that. Even if it were possible for us to 
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American History in Depth ♦ Section Two ♦ Week 1 ♦ 5

know everything, it would be impossible for us effectively 
to use so much information. At the same time, however, 
since God hears our prayers, if we pray for our brothers 
and sisters elsewhere in the world and if they pray for us, 
and since God answers our prayers, we (and they) can help 
each other do our respective tasks by praying.

But how will we pray—and especially, how will we pray 
effectively—if we don’t know anything about our broth-
ers and sisters elsewhere in the world? Reading the news 
can help us know what they are going through, what 
they are experiencing, and what they might appreciate us 
praying about.

So our first reason for keeping up on current events is so 
we can pray knowledgeably and effectively for our broth-
ers and sisters elsewhere around the world.

Another reason: by reading news from other parts of 
the world, we get to see our local situation in a broader 
context. It’s similar to what we gain by studying history. 
We see, for instance, that we are not alone in some of 
our experiences: “We don’t have it so bad.” Then again, 
we see that some people enjoy certain blessings that we 
do not. As the Apostle Paul said concerning the Jews as 
they looked at the Christians, perhaps we will be stirred 
to a righteous envy. Then again, a study of current events 
may help us see that we enjoy certain blessings that oth-
ers don’t. Perhaps we will learn to keep our mouths shut 
when we think we “have it so bad.” Finally, a study of cur-
rent events—as a study of history in general—can give us 
the opportunity to learn from other people’s mistakes.

Besides the direct benefits we and our brothers and 
sisters around the world enjoy because we keep up on 
current events, by reading the newspaper we give God the 
opportunity to lead us in new directions.

Imagine. Are you likely to go someplace or serve a 
people group you’ve never heard of? Hardly! Nor are you 
likely to try a new idea if you’ve never heard of anyone 
else doing the same thing before.

By becoming informed about other people in other 
places, we broaden our horizons and open our minds to 
all manner of options we would otherwise never consider.

Note: We have scheduled the 3rd, revised 3rd and 4th 
editions of A History of US in our schedule pages. Follow 
the row that applies to your edition. You may have pur-
chased an earlier edition of the Hakim series (2nd edition 
from 1999) and plan to use it with Sonlight’s most recent 
edition of American History In Depth Instructor’s Guide and 
Notes. You can find a schedule for the 2nd edition of A  
History of US on Sonlight’s website www.sonlight.com.

Creative Expression
Literary Analysis Overview

Please read the “Literary Analysis Overview,” located in 
Section Three: Appendix 18, before you read this week’s 
Creative Expression assignment. Note to Student or Par-
ent: Because the Creative Expression assignments are tied 
closely to the books you will be reading, each week’s Cre-

ative Expression assignment can be found directly behind 
the schedule pages.

You will find that many assignments can not be com-
pleted on Day 1 when assigned. We do this so that you 
know what is coming as you read throughout the week. 
You may wish to have the Creative Expression assignment 
due on Friday or even the next Monday.

Two Perspectives
I appreciate the drama created in Chapter 4 of Peace 

Child by the perspective of the Sawi, with their first 
encounter with the Tuans, and then the perspective of the 
white men: very commonplace things, like a motor and 
Caucasian skin. 

Think of an example in your life, or create one from your 
imagination, about the perspectives of two opposing peo-
ple. The thoughts of two people before their cars crashed? 
The thoughts of master and pet while dog training? How 
you felt when your parents disciplined you for something 
you did (or did not) deserve?

Spelling
Your schedule includes a blank “Spelling” line. Please use 

this line to record the lessons you’ve completed in what-
ever spelling program you’ve chosen to use.

Alternative Spelling
We used to have our own spelling program in the upper 

grades. It consisted primarily of this list of 500 of the most 
commonly misspelled words in American English. We 
thought, if you hadn’t purchased another program, then 
this list might still be of some help to you; why delete it? 
So here it is. Use it or ignore it at your pleasure.

Here is the way we suggest you go about using  
these words.

Day 1: Take a pretest. Read the spelling words for the 
week to your children. Have them write the words and  
see how many they can spell correctly without seeing 
them first.

Days 2 & 3: Have your children write out each of the 
words three times. If any are spelled wrong on Day 1, have 
your children write the misspelled words ten times.

Day 4: Have your children incorporate each spelling 
word into a sentence, making sure they use the word in 
the proper context.

Day 5: Take a posttest. Read the spelling words to your 
children. They may either recite them orally or write them 
as you say them. We suggest any misspelled words be 
added onto the next weeks spelling words.

Words

absence, academic, accept, access, cafeteria, calendar, 
campaign, dangerous, deceive, ecstasy, facilities, igno-
rance, pamphlet, pandemonium  n
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Peace Child

Initial Comments 
Note to Mom or Dad: Please be aware that the people 

group in this book, the Sawi of New Guinea, engage in 
killing, cannibalism, and horrible acts with corpses. These 
acts are described to share the experiences of the author. 
Why include a book with such incredible darkness? 
Because the light of God shines brighter, and He can com-
pletely change a culture.

Although chronologically this book takes place near the 
end of American history studies (in the 1960s), the people 
group the Richardson's went to lived a primitive life, a 
Stone Age existence, similar, I expect, to how some of the 
original inhabitants of America lived. Hence, we include 
this in the beginning of the Core to correspond to read-
ings on the first settlers on the North American continent.

The power of the Gospel transforms. Prepare to be 
amazed.

Setting
West Papua (formerly Irian Jaya), the western portion of 

the island of New Guinea, in the early 1960s

Characters
Canadian missionary Don Richardson, with his wife 

Carol, and several cannibal Sawi make up the cast of 
characters. Don and Carol, although they learn much 
about God’s faithfulness and care for all his people, do 
not change much in the novel. They start off faithful and 
continue faithful. They are more static than dynamic. The 
Sawi, though, transform through the book, from darkness 
to light: they are very dynamic. Although Don, as author, 
tells the story, I rather think the protagonist is God himself, 
at work, with Don as a representative of his Lord.

Point of View
Don writes much of the book in the first person, when 

he speaks of his own experiences. Other parts, though, are 
in the third person, when he writes about what the Sawi 
think and see, and how they act. 

Conflict
The conflict would be a character v. God conflict, except 

in the best way: God comes to a culture to transform it.

Theme
God has a redemptive analogy waiting in every culture, 

to show people himself, to make the people the best, 
most full expression of themselves. 

Chapters 1–2

Cultural Literacy
yaws: a bacterial infection that creates skin lesions, which 
usually resolves itself in time; since Yae's wife died, I expect 
she was weakened via some other contagion as well.

Vocabulary Development
… whose sad eyeholes gaped vacuously … 

Already polished to a bright ocher sheen … 

… also as a fetish to ward off evil spirits 

Bands of finely woven rattan … 

… a headband of gold and brown marsupial fur … 

Into the pierced septum of his nose … 

… completed the main hierarchy of his earthly 
possessions. 

… balancing perfectly on each precarious rung. 

… the same kind of existential suspense that formed a 
key ingredient of the Sawi legends … 

With a mighty guttural shout … 

… bulging with voracious anticipation 

… rock with laughter at each oratorical nuance the sub-
ject produced. 

It was an old Sawi expression, terse … 

… the elixir of Sawi legends. 

Deeply moved by her incessant repetition of this plaintive 
theme … 

Kautap's dirge filtered eastward … 

Questions and Comments
Note: The book is autobiographical, in that the author 

writes of his own experiences in New Guinea. However, it 
is not an entire retelling of his life, a chronological account 
of what happened when. Rather, it is a subset of autobi-
ography, called a memoir, in which the author tells about 
a specific part of his life. Thus, we get little of his wooing, 
little of his children, little of the day-to-day irritations of 
being a missionary in a foreign culture. Rather, we read 
of the horrors of the Sawi, and the transformation that 
occurs as a result of the message Richardson brought. In 
many ways, Richardson himself, though telling the story, 
is a minor character in the cultural transformation he 
witnesses.

Note: Richardson's language is some of the richest 
descriptive language you'll read this year. The book is 
replete with passages like "Already polished to a bright 
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ocher sheen by years of fond handling" (p. 18): enjoy the 
beauty of his vocabulary.

Note: As a homesteader, I think about Yae's six feet 
of teeth from hunting wild animals: amazing. Even with 
modern lights and rifles, a deer or two in the winter is a 
good addition to the larder. If each tooth averaged 1/2 
inch, that's almost 150 wild animals Yae has killed, using 
stone tools. Impressive.

Note: On p. 23, Richardson uses the "flashback," a liter-
ary device in which the events of the present suddenly 
cease, and a character remembers a past event. This is use-
ful for allowing an author to jump right in to the action, 
without having to describe all the background first. 

1.	 What are the advantages of a treehouse?  

2.	 What is the answer to Kautap's beautiful dirge?  

3.	 What is the Sawi ideal of marriage?  

4.	 Why was a peace treaty desirable?  

5.	 What is the purpose of saravon?  

6.	 What was the highest ideal of Sawi culture?  

7.	 What was considered a major milestone of Sawi life?  

8.	 How did Yao make restitution with his enemies?  

Timeline and Map Activities
Note: You may also want to use the maps in the book’s 

introduction to familiarize yourself with the following: 
Kronkel River, Arafura Sea, and Hanai River.

	 Papua New Guinea (map 1)

Chapters 3–4

Vocabulary Development
… the men of Haenam made foray after foray into Mauro 
and Esep territory … 

… the forefathers of the Sawi had developed rapport with 
the spirits … 

… continued to expostulate on the strange wonders … 

The first sight of a flotilla of Kayagar or Asmat war 
canoes … 

… reverberating through the entire forest … 

… Haenam emerging furtively from the bushes. 

… in a most ostentatious manner … 

… he would explain very condescendingly … 

… these were tangible trophies of their encounter … 

Questions and Comments
9.	 Can you figure out what the words are on p. 44?  

10.	 Why were the Sawi apprehensive about meeting a 
Tuan despite the obvious material benefits?  

11.	 What was the difference in work ability between the 
new steel axe and a hand-made stone axe?  

12.	 How had Hurip gotten his fine new axe?  

13.	 As my family has lived in a 224 square foot construc-
tion trailer for the last year and a half, I've had a lot of 
time to think about dwellings: how much they cost 
to build; how much they cost to maintain; what is the 
optimal size; what are the most appropriate materials. 
What are your thoughts on the Sawi dwellings?  

Note: The Netherlands ruled Irian Jaya from 1828 to 
1971, when the country achieved full independence.

14.	 How big was the cultural gap between the Sawi and 
the Tuans?  

15.	 How did the Lord prepare the Sawi people for the com-
ing missionaries’ arrival?  

Chapter 5

Vocabulary Development
… from Galilee to the miasmal swamps … 

… an extremely mettlesome message. 

Questions and Comments
16.	 How did men view their parents-in-law?  

17.	 Why was the parents-in-law relationship more highly 
valued than even that of spouse or children?  

Note: As extremely unpleasant as the details of the 
waness bind are, they come up later to serve a larger pur-
pose. Keep reading!

Timeline and Map Activities
d	 Don Richardson (1935–present)

	 Irian Jaya (Netherlands New Guinea) (map 1)

Chapters 6–7

Cultural Literacy
the Hague: the seat of government, but not the capital, of 
the Netherlands

death adders: highly venomous viper

taipans: large, fast, highly venomous serpent

malaria: a mosquito-borne disease that involves high 
fever, shaking chills, flu-like symptoms, and anemia
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dysentery: an inflammatory disorder of the intestine, 
especially of the colon, that results in severe diarrhea

filariasis: a parasitic and infectious tropical disease, 
caused by thread-like filarial nematodes (roundworms)

hepatitis: inflammation of the liver

Vocabulary Development
… he epitomized the rugged idealism of the school. 

… sweltering heat to sustain an enervating humidity. 

… veined with turgid streams … 

I watched a fish cleave the limpid surface … 

Your Christian doctrine has never scrupled the con-
science of my children. 

… my indolence … 

… they had rendezvoused near the source … 

 … an experience completely beyond his ken … 

Questions and Comments
Note: The beginning of today's reading, again, 

drops the reader right into the action, with the vibrant 
description of the angular Englishman. Think how much 
interesting the start is than "The elderly man held onto 
the pulpit as he spoke to the congregation."

Note: If you're considering a life spent in missions, 
Prairie Bible Institute still trains students. Keep it in 
mind.

18.	 Think about the qualifications of the students at 
Prairie Bible Institute: "Unwavering faith, self-denial, 
and an intimate communion with God" (p. 79). What 
do these mean? Do you have them, too?  

19.	 What changes came to the Netherlands New Guinea 
as a result of the missionaries?  

20.	 Incredibly, how many of the "stone-agers" followed 
God in the first decades of evangelism?  

Don describes the call of God thus: "it seemed to me 
that God had suddenly come among us with a plan, look-
ing for the people He would use to make that plan come 
to fruition" (pp. 86-87). This echoes Colossians 1:9, where 
Paul prays for the people, that the Lord will make known 
the mystery of his will. God has proven faithful for my fam-
ily in his guidance. May he prove faithful for you, too, and 
may you follow, "Guided by the peace of God" (p. 87).

21.	 When the, in many ways rightful, voice of doubt comes 
to Don, what does he realize?  

22.	 What little miracle did God do for Don?  

Note: "God is excited and we, like children, are getting 
excited along with our Parent's contagious joy!" (p. 106). 
I don't know, even now, if I've ever felt that way, but it 
is exciting to think that God himself feels excited at the 
advancing of his kingdom.

23.	 What were the implications to Hadi of accepting the 
missionaries’ invitation?  

24.	 Why did Don pick the location for his home that he 
did?  
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Core 100 Week 18 Schedule

Key:         o Check off when complete         N See Notes following Schedule          Map Assignment         d Timeline Suggestion

Bible
Bible Study Sampler p. 94 p. 95 p. 96 p. 97 p. 98

Evidence for Jesus pp. 99–102 pp. 102–107 pp. 107–109 pp. 110–114 pp. 114–117

Memorization Continue working on your speech. When you finish this week, you should be halfway toward your goal 
of memorizing the entire speech. It is time now to work on hand gestures and body motions. Make 
notes about these motions.

History, Geography & Biographies
A History of US, Book 6 
(3rd, revised 3rd, & 4th 
editions)

chaps. 10–11
d o  o

chaps. 12–131

d o  o
chaps. 14–15 chaps. 16–17 chaps. 18–20

d o  o

Special Days 1–5: Read Appendices 6 and 7 (Jefferson Davis’ and Abraham Lincoln’s inaugural addresses), 8 and 
9 (the same two men’s messages to their respective congresses) or 10 and 11 (Southern Presbyterian 
statement on slavery and a correspondence between Horace Greeley and Lincoln).

Dragon’s Gate Preface–chap. 2
d o  o

chaps. 3–4 chaps. 5–6 chaps. 7–8
 o

chaps. 9–10

Current Events o
Literature
Bound for Oregon chaps. 10–11 chaps. 12–13 chaps. 14–15 chap. 16

“The Lady or the Tiger” Read the short 
story “The Lady  
or the Tiger” in  
Appendix 20.

A Treasury of Poetry for 
Young People

p. 135 pp. 136–137 p. 138 p. 139 p. 140

Language Arts
Creative Expression Research Project: Read “How to Do a Research Project” in Appendix 19. This week, follow Steps 1 & 2 of 

the “Research Project Schedule.” N

Spelling

Alternative Spelling� N Pretest o Write o Write o Sentences o Posttest o

Optional: Wordly Wise 
3000 Book 8

Exercise 10D Exercise 10 E Exercise 11A

Optional: Analogies 1 Unit D, p. 36
(answers p. 57)

Other Notes

1.  For insight into Robert E. Lee’s thoughts about the war, read Appendix 15: Robert E. Lee’s Resignation from the United States Army.

Date:� Day 1� 86 Day 2� 87 Day 3� 88 Day 4� 89 Day 5� 90
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Creative Expression
Research Project

As you read the next few books, you’ll write a research 
project. Now, before you start complaining, know this: we 
can’t stress highly enough how important it is to develop 
good research skills. Not only will these skills be required 
in college and beyond, but they will serve you well 
throughout your entire life.

“My entire life?”
That’s right. Unlike some subjects whose long-term 

usefulness is sometimes questioned (trigonometry comes 
to mind!), the “basics” of research that you’re learning right 
now will be useful (often critical) throughout the rest of 
your life. The critical thinking, analysis, and research skills 
we focus upon in the research project are fundamental 
building blocks you will use to build a foundation—the 
foundation that will give you the confidence needed to 
boldly ask questions and know how to go about finding 
the answers to those questions.

“But I don’t want to do another research paper on the 
migration patterns of the Yellow-bellied Sapsucker!”

Then don’t! Your first task in the research project is to 
pick a topic that interests you. Then, you’ll need to identify 
an interesting question or problem related to that topic 
that you want to answer. We give you the freedom to 
choose because, like real life, only those topics that really 
pique your interest will motivate you to seek the answers 
to the questions that arise related to the topic.

You will find the instructions for completing the 
research project in the “How to Do a Research Project” 
Appendix, located in the Appendices to the Instructor’s 
Guide. Before you begin, please thoroughly read the entire 
“How to Do a Research Project” Appendix. It contains 
a wealth of information, step-by-step instructions, and 
guidelines for completing the research project.

One final note: we do not want the research project 
process to be devoid of creativity. When it is time to pres-
ent your final research paper, feel free to give vent to any 
creative bent you may be feeling. We encourage you to 
think about how you could present your research in the 
most powerful manner.

What does that mean? Well, you tell us! Maybe it’s using 
technology in a new and interesting way. Have you ever 
thought about presenting your research paper as a slick 
PowerPoint presentation? Maybe you’d like to present 
your paper orally. If so, speak on! Consider your topic and 
then let your creative juices flow.

Spelling
Alternative Spelling
Words

mathematics, theories, considerable, piece (“May I 
have a piece of that peach pie, please?”), peace (“They all 
cried, ‘Peace! Peace!’ but there was no peace.”), planned, 
manufacturing, marriage, therefore, hurriedly, consistent, 
picnicking, hygiene, desert (“You could die of thirst out on 
the desert.”), dessert (“What a delicious dessert!”)  n
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Dragon’s Gate

Preface–Chapter 2

Initial Comments
In the 1600s, the Manchus conquered China from 

the north. The Ming dynasty succumbed to the Man-
chus; the Manchus expelled the Strangers from the coast 
because the Strangers might help the Mings.

During the Civil War, Abraham Lincoln started plans for 
a transcontinental railroad. In 1863, Union Pacific began 
to build west from Omaha, Nebraska, and Central Pacific 
began to build east from California. Central Pacific built 
only thirty-one miles of track in two years, so it began to 
use Chinese labor in 1865.

In 1865, the Manchu boy emperor repulsed the Taip-
ing and Red Turban rebellions, and over a million Chinese 
died. Clans killed members of a Chinese ethnic group due 
to their alleged ties to the Manchu. Many then came to 
America.

Questions and Comments
1.	 Why did the boys study for the government exam? 

2.	 What “caste system” occurs in China? 

3.	 What does the clan mean when they claim that 
“Mother still had dirt between her toes”? 

4.	 Why did Father and Uncle Foxfire go as guests to the 
Golden Mountain? 

In the 1860s, the Chinese disapproved of public affection 
and approved of bound feet. If you do not know what they 
are, do some research on bound feet.

5.	 What affect does opium have on people? 

6.	 Describe Otter’s family. 

The British invaded the Middle Kingdom in the 1840s, 
then again in 1860, in order to sell opium. The Manchus 
were powerless before the British but powerful to smother 
Chinese revolts. The result of the Opium Wars was that 
opium addiction spread quickly.

As you read, be sure to look up unfamiliar words, such as 
sporadic, insolent, and chagrin.

Timeline and Map Activities
d	 The Ming Dynasty ruled China (1368–1644)

d	 The Manchu (Qing) Dynasty ruled China 
(1644–1912)

	 Omaha, Nebraska (map 1)

	 China; Manchuria (map 2)

Chapters 3–4

Questions and Comments
7.	 The clan discusses that the gold fields were starting 

to play out. The Gold Rush began in 1849, and by this 
time, most of the gold was mined. Otter comments: 
“The Golden Mountain, it seemed, was now only a 
poetical metaphor.” What does he mean? 

8.	 Why would a new dam to create a reservoir be neces-
sary for the village? 

9.	 What does Uncle Foxfire believe the Chinese need to 
resist the British invaders, and why? 

10.	 Note that China was not, in the end, carved up as Af-
rica, but did have to open their country to trade.

11.	 List some differences in Chinese culture. 

12.	 When Uncle tells Otter, “You can’t let other people live 
your life for you,” what is Otter’s response? 

Chapters 5–6

Questions and Comments
The Dragon’s Gate is a huge stone gate over a river, where 
the water runs from a deep gorge to a steep mountain-
side. If a fish swims through the gate, it becomes a dragon; 
when a student takes the government exam, people give 
him pictures of a fish swimming through the Dragon’s 
Gate for luck.

13.	 Why did the chair bearer hide Otter? 

Chapters 7–8

Questions and Comments
The month-long trip to America was spent in a ship’s hold, 
on tiny wooden bunks close together like coffins, with rice 
and vegetables for food and a few buckets for sanitation. 
On the first boats, one in three men died on the way over.

The railroad was built as straight as possible, so everything 
else had to get out of its way. 

The locomotive was over seven meters long, or approxi-
mately 22 feet.

The Westerners did not care that the Chinese workers had 
no warm clothes to work in the snow-covered mountains.

14.	 What is Otter’s reaction to the train’s tunnel? 

In the Sierras, snow buried the workers’ camp.

15.	 Why is Otter surprised when Sean discusses the Chi-
nese ability to digest squid?  

16.	 Why don’t the owners remove the huge pile of snow 
that could bury the camp? 
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Timeline and Map Activities
	the Sierra Nevada Mountains; San Francisco  

(map 1)

Chapters 9–10

Questions and Comments
In order to build the tunnel more quickly, men dug from 
both ends. They put a shaft down the middle of the tunnel 
and dug in both directions from there as well.

17.	 How did Shrimp decide where to place each new 
recruit? 

18.	 How long was each shift and why did the length 
bother the Chinese? 

If a crew could further the tunnel twenty centimeters a 
shift, they did well.

The crews were ordered to double the number of holes 
for blasting, and get the work done in the same amount of 
time; they already worked over twelve hours a day.

Once on a mountain, no one was allowed to leave, since if 
they left, they would not come back.

19.	 What features of America disillusion Otter? 
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Core 100 Week 36 Schedule

Key:         o Check off when complete         N See Notes following Schedule          Map Assignment         d Timeline Suggestion

Bible
Bible Study Sampler p. 184 p. 185 p. 186 p. 187 p. 188

The Bible Jesus Read pp. 211–213 pp. 214–219 Think about what the author is saying 
and write down what it means.

Memorization Memorize Matthew 5:46–48 this week. Review vv. 17–20 and 38–45. Seek to present them all together 
to your family or Sunday school class.

History, Geography & Biographies 1

A History of US, Book 10 
(rev. 4th edition)

chaps. 44–46 
d o

chaps. 47–49
d o

chaps. 50–52 
d o  o 

chaps. 53–55 
d o  o 

chaps. 56–58 
d o  o

A History of US, Book 10
(3rd & rev. 3rd editions)

chaps. 42–43 chaps. 44–45
d o  o

chaps. 46–47
d o

chaps. 48–49
d o

3rd ed: chaps. 
50–52

rev. 3rd ed:  
chaps. 50–53

The Cross and the  
Switchblade

chap. 15 chaps. 16–17 chaps. 18–19 chaps. 20–21 chap. 22–Epilogue

Current Events o
Literature 1

Ender's Game chaps. 10–11 chap. 12
 o

chap. 13 chap. 14 chap. 15

A Treasury of Poetry for 
Young People

pp. 276–277 pp. 278–281 p. 282 p. 283

Language Arts
Creative Expression Write to Us

N

Spelling

Alternative Spelling� N Pretest o Write o Write o Sentences o Posttest o

Optional: Wordly Wise 
3000 Book 8

Crossword 
p. 170

Other Notes

You’re all done!

1.  Study Guide: Additional instructional information for each book is located in the corresponding subject’s Study Guide: History, Geography &  
Biographies and Literature Study Guide sections are ordered alphabetically by book title.

Date:� Day 1� 176 Day 2� 177 Day 3� 178 Day 4� 179 Day 5� 180
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Creative Expression
Write to Us

We love to hear from our students! Please write us a let-
ter about how your studies went this year. Favorite book? 
Least favorite? Most surprising thing you learned? Most 
boring period of history? 

What can we do to make this stronger, in your opinion? 
Send us an email to main@sonlight.com and put “Core 
100 Critique” in the subject line. Or mail a letter to Son-
light Curriculum, Ltd., 8042 S. Grant Way, Littleton, CO 
80122-2705.

And thank you for studying with us this year!

Spelling
Alternative Spelling
Words

oppose, parallel, useful, disciple, primitive, symmetrical, 
temperature, lengthening, awhile, a while (“A while is a 
noun; it is a period of time. Awhile is an adverb; it tells 
how long someone did something.”), changeable, basis, 
medicine, perceive  n




